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Resumen. Esta investigacion explora la dinamica de los estudiantes paptes en la integracion de las tradiciones locales y los curriculos
contemporaneos en la educacion fisica. Empleando un disefio etnografico, el estudio busca una comprension profunda de la cultura, la
vida cotidiana y las experiencias de los estudiantes papties de las regiones del interior en el contexto de la educacion superior en
programas de educacion fisica. Los participantes de la investigacion comprendieron 8 estudiantes papues de las regiones del interior
actualmente inscritos en el programa de educacion fisica. La recopilacion de datos implica entrevistas y observaciones en profundidad.
Los resultados de esta investigacion revelan un patron de enfoques que sirve como una solucion significativa a la dinamica que enfrentan
los estudiantes papues de las regiones del interior, ayudandolos a lograr el éxito en la educacion. Estos enfoques abarcan estrategias
participativas, contextuales, empoderadoras, inclusivas y de apoyo. En conclusion, este estudio establece una base crucial para
promover y desarrollar un entorno universitario multicultural. De manera holistica, la investigacion contribuye sustancialmente a
comprender como los estudiantes indigenas papties integran la cultura regional con los curriculos de educacion fisica contemporaneos.
Fundamentalmente, ofrece enfoques que apoyan practicas educativas mas inclusivas, con el objetivo final de mejorar el éxito educativo
de los estudiantes papties en su bisqueda de programas de educacion fisica.
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Abstract. This research explores Papuan students' dynamics in integrating local traditions and contemporary curricula in physical
education. Employing an ethnographic design, the study secks an in-depth understanding of the culture, daily lives, and experiences of
Papuan students from the interior regions within the context of higher education in physical education programs. The research partic-
ipants comprised 8 Papuan students from the interior regions currently enrolled in the physical education program. Data collection
involves in-depth interviews and observations. The outcomes of this research reveal a pattern of approaches that serves as a significant
solution to the dynamics faced by Papuan students from the interior regions, aiding them in achieving success in education. These
approaches encompass participative, contextual, empowering, inclusive, and supportive strategies. In conclusion, this study establishes
a crucial foundation for advancing and developing a multicultural university environment. Holistically, the research substantially con-
tributes to comprehending how indigenous Papuan students integrate regional culture with contemporary physical education curricula.
Fundamentally, it offers approaches that support more inclusive educational practices, ultimately aiming to enhance the educational
success of Papuan students in their pursuit of physical education programs.
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Introduction

Physical education addresses components of movement
and physical activities while encompassing character devel-
opment, social skills, and cultural values (Howley et al.,
2022). In today's era of innovation, maintaining the con-
sistency of physical education while respecting regional tra-
ditions is crucial for preserving identity and cultural herit-
age (Yoda et al., 2024). Physical education and culture play
a central role in shaping students' characters by integrating
physical, mental, and social elements (Sutherland & Legge,
2016). With its rich ethnic and cultural diversity, Papua
provides a vibrant context to explore how students from
inland areas adapt to modern physical education in a multi-
cultural university environment.

With its dynamics, Papua continually strives to develop
an outstanding human resource base. One method involves
sending sons and daughters from the region to study and
pursue higher education at urban universities, which are
prevalent across the island of Java. This is because access to
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and the quality of education in the hinterlands needs to
catch up. Students from Papua's inland regions bring a solid
cultural background deeply rooted in traditional values.
The challenge for Papua's students undergoing education in
urban-oriented universities is how to reconcile the richness
of their regional culture with the demands of modern phys-
ical education, which predominantly focuses on technolog-
ical aspects and globalization. Conversely, contemporary
physical education requires adaptation to technology and
new concepts (Yao, 2023). This is supported by research
results explaining that Physical Education in higher educa-
tion must innovatively establish new roles and adapt to the
development of information technology to face the chal-
lenges of the ever-growing technological revolution (Chen
& Gao, 2022) . Other studies explain a modern approach to
teaching physical education using the latest technology and
interactive teaching methods aimed at developing creative
personalities and innovation in practice (Otravenko et al.,
2022). Other theories explain that digital technology in

physical education offers new possibilities for teaching and
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improving the learning process, with opportunities to inte-
grate technology (Kockock & van Hilvoorde, 2018). This
integration process creates difficulties and dilemmas in bal-
ancing preserving traditional values with keeping up with
comprehensive modern educational developments.

Students from the inland regions of Papua encounter
several challenges in pursuing higher education in the phys-
ical education program. The physical education curriculum
is designed with a focus on modern concepts such as global
sports, advanced technology, societal needs, and a healthy
lifestyle based on health sciences (Wang & Xu, 2022). This
can create a gap with the reality of inland Papua students
who are more familiar with traditional activities such as tra-
ditional dances, agriculture, hunting, and games. Further-
more, during the learning process, most Papuan students
are still unable to use standard Indonesian and are unfamiliar
with physical education terminology the language used in
the lecture process. Academic language and unfamiliar ter-
minology may hinder participation in the lecture process.

The challenges faced by students from inland Papua en-
compass the inability to access modern education and cul-
tural gaps between contemporary curricula and traditional
values (Sianturi et al., 2018). Previous research indicates
that inland Papua students often need help to overcome cul-
tural and technological gaps in their studies (Sulelino et al.,
2021). The research findings explain that integrating local
curricula can enhance student motivation and engagement
(J. Lee et al., 2019; McPhail, 2018) Conversely, other
studies highlight the mismatch between local community
expectations and modern educational approaches (Hillen,
2019). There is a significant research gap in understanding
how inland Papua students overcome barriers in modern
education and effectively integrate regional traditions with
contemporary physical education (Dabamona et al., 2021;
Haridian et al., 2019). These research results emphasize
common issues in Papua without considering significant dif-
ferences among students in the inland regions of Papua.

The urgency of this research is to contribute to the de-
velopment of inclusive and culturally-based physical educa-
tion. Understanding the dynamics of inland Papua students
is crucial, and it is hoped that educators and practition-
ers/professors can design educational approaches that align
with the characteristics of Papua students. In facing the chal-
lenges of globalization and modernization, inland Papua stu-
dents play a vital role in preserving their cultural heritage.
The purpose of this research is to explore how inland Pa-
puan students integrate their local culture with the contem-
porary physical education curriculum. Thus, this endeavor
is about understanding and interpreting the dynamics of Pa-
pua students but also about creating an inclusive educational
environment that supports them as strong individuals and
inheritors of a rich cultural heritage.

Methods
Exploring a profound knowledge and understanding of

the dynamics of inland Papuan students in integrating local
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traditions and contemporary education necessitates a quali-
tative research method utilizing an ethnographic approach.
Qualitative research requires data and information in de-
scriptive form to reveal the meaning behind such descrip-
tions or information from informants. Ethnographic re-
search is an in-depth study or approach to naturally occur-
ring behaviors in a specific sociocultural community, aiming
to comprehend the culture from the perspective of'its par-
ticipants (Ejimabo, 2015; Reeves et al., 2013). This study
seeks to understand how inland Papuan students amalgam-
ate local culture with modern physical education. Conduct-
ing ethnographic research demands deep experience and
observation. The researcher has undertaken observations,
closely following academic developments and adaptations
for approximately two years.

Sample

The subjects of this rescarch were students from the in-
terior of Papua who were taking part in a Physical Education
higher education program. These students are recipients of
educational scholarships from the region. The informant's
identity is coded PB-401 to PB-408:

Table 1.
Participants

Year of Entering

Code Status Gender Uni X Origin
niversity
PB-401 Student Male 2021 Pegunungan Bintang
PB-402 Student Male 2021 Pegunungan Bintang
PB-403 Student Male 2021 Pegunungan Bintang
PB-404 Student Male 2021 Pegunungan Bintang
PB-405 Student Male 2021 Pegunungan Bintang
PB-406 Student Male 2021 Pegunungan Bintang
PB-407 Student Female 2021 Pegunungan Bintang
PB-408 Student Male 2021 Pegunungan Bintang
Procedures

The instruments and data collection techniques em-
ployed to gather information in this research are as follows:

Participant Observation

The researcher actively engages in the academic life of
inland Papua students, employing direct interaction and re-
cording experiences. This participatory observation allows
for a firsthand understanding of their experiences.

In-depth Interviews

In-depth interviews are conducted with the informants
to acquire detailed information. These face-to-face inter-
views follow a structured interview guide. To ensure in-
formant privacy and maintain a consistent and standardized
environment, interviews are conducted in the same room,
with an average duration of approximately 27 minutes.De-
spite the short timeframe, the researcher successfully
gathered the necessary information for this study. In quali-
tative research, the duration of an in-depth interview can
vary significantly depending on the context and subject mat-
ter (DiCicco-Bloom & Crabtree, 2006; Minhat, 2015).

Field Notes
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Field notes and written documents created based on ob-
servations during the ongoing participant observation pro-
vide detailed cultural narratives, adaptation efforts, and
conversations.

Cultural Documentation

Cultural documentation involves various materials re-
flecting the culture of the inland Papua students. This in-
cludes photographs, folk stories, and videos that capture
their artistic essence. Additionally, a voice recorder will be
utilized as a research aid to facilitate the processing of qual-
itative data or information obtained from informants. In
this case, the informants are 8 Papuan students who are
studying in the Physical Education program. Papuan stu-
dents studying in the Physical Education program are con-
sidered a source of cultural documentation because they
bring unique cultural richness from their region, which can
be integrated into the curriculum to enrich learning mate-
rials, introduce traditional games and physical activities,
and provide diverse perspectives in physical education. The
presence of Papuan students also supports cultural research
and documentation, which is important for cultural preser-
vation and the development of more contextual and rele-
vant teaching materials. These comprehensive data collec-
tion methods aim to capture the nuances of the cultural in-
tegration of inland Papua students in their academic pur-
suits.

Statistical analysis

The data analysis process in this research is conducted
continuously. The analysis involves organizing, sorting,
grouping, coding, and categorizing the gathered infor-
mation. The research focus is deepened through consistent
observation and interviews. This study's data analysis pro-
cess commences before entering the field, continues
throughout the fieldwork, and extends post-fieldwork.
Qualitative data analysis takes place concurrently with the
data collection process. The data analysis process in this re-
scarch comprises four stages: data collection, data reduc-
tion, data display, and conclusion or verification (Miles et
al., 2013; Monaro et al., 2022; Rijali, 2019). These stages
are integral to systematically examining and interpreting
the qualitative information obtained, ensuring a compre-
hensive understanding of the research focus.

As part of ethnographic methodology, observation is
conducted not only as ordinary observation but as
"participant  observation",  where the researcher
participates in the daily activities of the informants to gain
deeper insight into their culture and habits, especially in the
educational process in the physical education study
program. Ethnographic methodology emphasizes in-depth
interviews with informants to understand their perspectives
in detail. In this context, interviews are not only to collect
information but also to understand the meaning behind the
experiences and perceptions of informants.

Data reduction in ethnographic research is more than
just selection and focusing; it involves the process of
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categorization and cultural interpretation. This process
aims to understand and describe the social and cultural life
of the community in depth and holistically. In ethnographic
methodology, data presentation is done narratively with
detailed descriptions of the socio-cultural background and
interactions observed. To increase the validity and accuracy
of the research results, this process emphasizes the use of
data triangulation, namely combining various data sources
(observations, interviews, documentation) to verify the

findings .

Data
Collection

Data
Display

Data
Reduction

Conclusions:
drawing/verifying

Figure 1. Milles and Huberman analysis (Huberman & Miles, 1983)
Results

The results of this research will be divided into several
components based on the patterns and themes identified.
Subsequently, they will be illustrated through a research
findings chart to facilitate the visualization of patterns and
themes that can be drawn to conclusions. However, before
this, the research findings will be elucidated through de-
scriptive sentences and the outcomes of interviews with the
informants.

Cultural Background

The cultural background in this context pertains to how
students from the interior regions of Papua can narrate the
local traditions in their respective areas through depictions
of activities they have engaged in while residing within in-
digenous communities of the interior Papua region. Some
participants provided the following information:

“The [oksang] dance is a key cultural heritage in my vil-
lage, passed down through generations and taught from a
young age. Alongside the dance, I learned to create and
wear traditional accessories using forest materials, includ-
ing crafting bracelets and the [koteka]. The [oksang] dance
is reserved for special occasions and traditional events, in-
cluding significant celebrations in December, and is not
performed on ordinary days. I also participate in classic
games with friends in the village.” (PB-401)

In my area, there are four major tribes: [ngalum],
[lepki], [ketengban], and [bar], each with distinct cultural
practices, especially in dance. As a member of the [ngalum]
tribe, I will focus on our cultural dances, which include

[oksang], [limne], [yambir], and [bar]. A key tradition for
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the [ngalum] involves transitioning to adulthood, where
tribal elders build a traditional house called [ap'iwol]. This
serves as a quarantine space where we learn the tribe’s his-
tory, customs, and skills, and where we stay for three days
without leaving. The elders also perform a traditional cere-
mony known as [Burning Stones]. (PB-402)

In Papua, the tradition of [burning stones] involves
cooking meat, sweet potatoes, and vegetables by burying
them with hot stones. Additionally, there are distinct hunt-
ing traditions in the forest: [nal betanmanem] for daytime
hunting, [ukol manem] for nighttime hunting, and [ukol
manokner] for solo hunting. (PB-403)

In this culture, traditions include [burning stones], hunt-
ing, farming, anda unique form of greeting where the index
and middle fingers are pinched together to create a distinc-
tive sound, setting it apart from other greetings. (PB-404)

Papua's diverse ethnic groups each have unique cultures,
languages, and dialects, but they share common practices.
From a young age, people are taught to dance and engage
with nature to foster a sense of ownership and connection
to their regional culture. (PB-406)

The indigenous people of the remote areas of Papua
have a unique and diverse cultural background, particularly
in the region of “Pegunungan Bintang”. They are taught to
comprehend the local culture and traditions from a young
age. Several traditions, such as dancing, hunting, and agri-
culture, are instilled in them. They perceive these cultural
practices as inheritances passed down through generations
and uphold them with great care.

First Experience in the Campus Environment

The student's first experience in the campus environ-
ment discusses the feelings, responses, impressions, or
other aspects that can be narrated and expressed when first
arriving on campus and participating in lectures in the phys-
ical education program. Some informants stated the follow-
ing:

"Upon my first arrival, I felt shy because previously I
only interacted with many Papua people, or it can be said
just one tribe. However, after arriving here, I met many
people from various tribes, such as Javanese, Kalimantan,
Sulawesi, and many more." (PB-401)

"My first experience coming to campus and attending
lectures was challenging using the Internet and, specifically,
the laptop. I had never used a laptop before, so I had diffi-
culties. I only learned about technology when I came here
[to campus]." (PB-403)

"The first time coming and attending classes in physical
education, I felt confused about how it should be because it
is different from the daily activities in the area. Here, it's
more varied, and there are many new people. However, |
tried to adapt." (PB-405)

"At first, [ was surprised by the teaching methods and
physical activities in physical education classes because they
are combined with tools I had never seen. We usually see
hunting and gardening in the hinterlands, but here, there
are many physical education activities that I had never tried.
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Fortunately, it adds to my knowledge and understanding."
(PB-407)

The first experience will elaborate on students' impres-
sions, feelings, and responses from the remote mountains.
They explained that embarrassment, confusion, awkward-
ness, and surprise arose when they first arrived. They were
even surprised by the technology in terms of using learning
devices such as laptops and the Internet. The reason is that
they had limited interaction with multicultural communi-
ties and learning devices in the hinterlands, hence the need
for adaptation and social learning.

Local Culture Interaction and Contemporary Cur-
riculum

This delves into how the regional culture of Papuan stu-
dents can influence their active participation in campus ac-
tivities through the physical education curriculum in the
program of study and whether, indeed, in this participatory
process, they feel tension with their traditional values. In-
formants expressed it as follows:

"I'm confident in physical education because of my ex-
tensive experience with physical activities and traditional
dances from my village, which involve full-body movement
and community interaction. Although I'm comfortable
talking with my fellow students, I find modern education
challenging compared to what I'm used to in my village. I'm
also worried that wearing traditional accessories, like dog
teeth necklaces, might seem unusual or out of place on cam-
pus." (PB-401)

"I strive to bridge the gap between physical activities in
the hinterlands and those in the city, integrating Papua's lo-
cal cultures into modern practices. For instance, traditional
dance movements like [oksang] could be adapted as warm-
ups for sports and other activities. Additionally, values such
as togetherness and cooperation, deeply rooted in our tra-
ditions, are crucial for success in team sports and collabora-
tive endeavors." " (PB-407)

""My daily life back home profoundly impacts my phys-
ical education activities here on campus. The traditions
from my area, deeply intertwined with physical engage-
ment like dancing and hunting, have instilled in me the be-
lief that physical activity and a healthy lifestyle are abso-
lutely essential." (PB-408)

Papuan students embed culture firmly in their hearts;
they can implement cultural values taught in their
hometown within a dynamic and modern environment.
Values such as cooperation and mutual assistance are ap-
plied in their new environment. Various activities reflecting
their culture are undertaken as a conscious effort to live an

active and healthy life.

The Influence of Culture in Participating in Physi-
cal Education Programs

This entails aligning local cultural values with the phys-
ical education program in a university environment. Several
informants expressed their perspectives as follows:

"Studying here [physical education], which aligns with
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my regional culture, is like athletic courses, running, jump-
ing, throwing. Because back there, I hunt, and when hunt-
ing, I need to run, throw, and jump. This also includes
[oksang] dance, as I mentioned earlier. There are usually
several groups of people dancing, around 4 to 20 groups if
there are many people. One group consists of 4-5 people.
Well, we line up and take turns." (PB-401)

"Through physical activities similar to dances, both in-
volve movement. In sports, cooperation is taught; in the
traditional house, we are also taught to collaborate, and
every clan will unite. Yes, I think it is the same." (PB-402)

"Walking has become a habit or tradition there [Papua].
Just like here, T walk to go to college; there, I also walk to
go to school, covering a distance of 6 km. I pass through the
forest path." (PB-403)

"In the physical education program, there are some that
align with traditional game courses." (PB-405)

Through the physical education program in the campus
environment, the alignment of these cultural values is evi-
dent in various activities. These activities encompass the
physical education program reflected in the study program

courses.

Challenges in Preserving Cultural Identity

Addressing the challenges of maintaining cultural iden-
tity involves navigating physical education programs in a
university environment and the holistic challenges of cul-
tural and environmental differences. Some informants re-
sponded as follows:

"We do not forget the good habits from our region,
such as being open-minded and helpful, which we can also
apply here [on campus]. The community here is calm, and
the challenge is adapting, adjusting." (PB-403)

"I always instill the spirit of togetherness and coopera-
tion, as well as building good relationships with others and
the environment. I highly appreciate the diversity of physi-
cal activities on campus, which enriches my knowledge and
skills. The campus lifestyle tends to be more contemporary,
while the inland Papua culture has more traditional charac-
teristics." (PB-404)

"Differences in cultural perspectives and language be-
come obstacles in establishing communication with other
friends." (PB-405)

"I participate in campus activities like the cultural festi-
val held every year, where there are many tribes and cul-
tures, including from Papua. I also join the cultural parade."

(PB-408)

Collaborative Experiences among Students

This pertains to the cooperation and interaction be-
tween Papua students or students from other ethnicities in
the physical education process in a university environment
and how they introduce and promote their cultural values.
Informants explained the following:

"Student collaboration works well; I am part of several
Papua student organizations and I am also involved in the
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student association. Our culture can be introduced in col-
laboration with the university through cultural events,
dances, or cultural festivals, using traditional accessories
and clothing." (PB-402)

"For example, during group assignments, we often dis-
cuss with fellow students. We promote our culture by using
bags made with threads, clothing, or other accessories dur-
ing physical education classes." (PB-403)

"T usually collaborate and interact in sports groups such
as gymnastics, soccer, etc. I am part of the Papua student
organization, and through this organization, we can intro-
duce the cultures of Papua." (PB-408)

"The university organizes cultural festivals, and Papua
students usually participate in those activities [cultural fes-
tivals]." (PB-406)

Throughout their studies in the physical education pro-
gram, inland Papua students have fostered good collabora-
tion and interaction with other Papua students and those
from different ethnic backgrounds. They actively partici-
pate in various cultural activities organized by the university
to promote and introduce Papua's diverse cultures.

The Role of Physical Education

Physical education is a crucial component in the holistic
development of individuals, particularly addressing the
physical and mental development of inland Papua students.
The following are statements from the informants:

"Throughout this period, I have truly felt the growth in
physical and mental aspects of this physical education pro-
gram. Each lecturer gave me opportunities to give presen-
tations, where I had to speak and explain in front of fellow
students. This has trained my mental resilience. Physically,
our bodies are shaped through various physical activities
outside the classroom, such as running, jumping, and phys-
ical exercises. After joining the physical education program,
I have noticed and felt the improvement in my physical con-
dition." (PB-401)

"The physical education curriculum has played a signifi-
cantly positive role for me. I have learned a lot about mental
aspects inside the classroom. I became an event coordinator
and committee member, contributing to developing my ac-
ademic mindset. Physically, participating in the physical ed-
ucation learning process, both intracurricular and extracur-
ricular, has trained various physical aspects of my body."
(PB-402)

"It plays a crucial role because activities in our region
[Papua] always involve physical engagement. This field
[physical education] has been instrumental in my physical
growth and learning about sciences related to physical ac-
tivities. Mentally, I rarely spoke during junior and senior
high school because I feared the teachers who often scolded
and hit us. However, perhaps it is better now because sev-
eral teachers from outside Papua joined through govern-
ment programs. Here [on campus], we can discuss and talk
to our lecturers, and we are allowed to train our mental
resilience effectively." (PB-403)

"The subjects in the physical education program at the
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campus, such as physical exercises and games, have helped
me understand and practice exercises to enhance physical
fitness." (PB-404)

"Through enjoyable physical education learning, we can
play and learn simultancously, benefiting both our physical
and mental well-being." (PB-405)

"Physical exercises, through training and games, can
bring joy and happiness, maintaining the health of our men-
tal well-being." (PB-407)

Physical education plays a crucial and pivotal role in
contributing to students' physical and mental development.
It extends beyond the physical and mental realms, encom-
passing a holistic approach. With physical education, inland
Papua students can adapt effectively by integrating cultural
values into their education.

Positive Experiences and Challenges

This discusses positive experiences and challenges en-
countered during the education process in the Physical Ed-
ucation program within the university environment. The
informants express their responses as follows:

"I could participate in committees and gain experience
in physical education organizations. My challenge during
my studies in the Physical Education program was strug-
gling with every assignment, inc]uding ]anguage. I still find
it difficult. Many scientific terms and languages are unclear
to me, especially English, as I have never learned it. There
were no English teachers, and mathematics was also chal-
lenging. In the hinterlands, there were no mathematics
teachers. Therefore, we face difficulties." (PB-402)

"In the hinterlands, I was never taught to play basket-
ball, athletics, field tennis, table tennis, and so on. Here on
campus, I can learn many new things through physical edu-
cation." (PB-403)

"I got to know sports and physical activities that I had
never done before." (PB-404)

"There are difficulties in communication; for example,
there are terms I do not quite understand; this can be a bar-
rier." (PB-405)

"Through the education in this Physical Education pro-
gram, I can meet many people and interact with students
from various regions and cultural backgrounds." (PB-407)

"My challenge is adapting to the environment and
friends because it is indeed a new environment different
from what I am used to." (PB-408)

Positive experiences and challenges serve as indicators
of a student's success in undergoing the physical education
process in a university setting. Inland Papua students gain
positive experiences in various fields of knowledge they
have never encountered before, such as specific sports dis-
ciplines and other subjects outside sports. Since they have
not yet experienced these, it becomes a challenge for Papua
students to quickly adapt and intensify their learning efforts.

Cultural Identity Reflection

This addresses whether there are differences or influ-
ences on the growth of cultural identity understanding
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while undergoing physical education in college. Informants
express the following:

"I can gain new knowledge about cultural diversity; I
can see, and my eyes are open to uniqueness and adaptation.
I wear clothes suitable for the modern progress of campus
life." (PB-404)

"Through Papua student organizations, I get closer and
build good relationships with various regions on this cam-
pus. We collaborate and support each other because we all
come from different places." (PB-405)

"I can understand the development of skills in physical
activities and sports, and my self-confidence is increasing."
(PB-407)

"The physical education program makes me aware of
health. T strive to maintain a balance between my mind and
body. This is important because it can preserve my cultural
identity as a student from Papua." (PB-408)

Physical education has a positive impact on the growth
of understanding cultural identity, demonstrating the inte-
gration of modern education with the cultural values of in-
land Papua students.

Cultural Integration in Physical Education

This involves suggestions or considerations for cultural
integration in the physical education curriculum that can in-
corporate regional cultural values. Informants state the fol-
lowing:

There should be a cultural week in the curriculum so
that each tribe can showcase its culture. Then, there should
be regular discussions among students and tribes so that we
all become closer. In our local language, discussions to unite
our thoughts are called '[dunderparen weng pinong mai
serem]."" (PB-403)

"Conducting guest lectures by inviting cultural commu-
nities to provide a deeper understanding of the material
through direct experience." (PB-404)

"Creating talent and interest groups related to regional
cultures, such as dance groups, traditional games, or hunting
or fishing. These can help students, especially Papua stu-
dents, engage in culture and prevent it from disappearing.”
(PB-408)

"Various local activities and games can be included in the
curriculum; it turns out that our culture is included in physi-
cal activities. It turns out that in dances like [oksang] and
other dances... dancing has benefits too. It means that the
benefits include strengthening and conditioning the thigh
muscles. Physical activities in [oksang] dances can benefit our
bodies." (PB-401)

Cultural integration in physical education involves engag-
ing cultural communities in learning and teaching the theo-
retical and practical aspects of cultural values that can be in-
tegrated into the curriculum. Student interest and talent
groups will be crucial in a holistic and inclusive physical edu-
cation curriculum.

Considering the research findings, the outcomes of this
study can be summarized through an in-depth depiction of
the correlation between local culture and physical education
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in the campus environment, particularly in the form of re-
gional dances and cultural activities in the inland Papua of the
Pegunungan Bintang mountains that Papua students from the
Pegunungan Bintang region effectively integrate their rich
cultural heritage with modern education, overcoming initial
challenges through physical education and active participa-
tion in university activities, which underscores the value of a
holistic and inclusive learning approach. The indigenous peo-
ple of the Pegunungan Bintang region in Papua have a rich cul-
tural heritage centered on traditions like dancing, hunting,
and agriculture, which are deeply ingrained from a young
age. When transitioning to university life, Papua students in-
itially face challenges due to limited exposure to multicul-
tural environments and modern technologies. Despite these
challenges, they successfully integrate their cultural values
into their new academic setting, actively participating in uni-
versity activities that reflect their heritage. Physical education
plays a crucial role in their development, helping them adapt
while maintaining their cultural identity. This integration of
traditional values with modern education highlights the im-
portance of a holistic and inclusive approach to learning.

Based on the results of the study above, to ensure optimal
educational outcomes for students in remote Papua, a holistic
and inclusive educational approach is needed that integrates
local cultural values into the physical education curriculum.
This includes recognizing and appreciating the uniqueness of
Papuan culture, such as dance traditions, traditional games,
and involvement in nature, which are naturally part of their
daily lives. In addition, efforts are needed to address the
adaptation challenges faced by students, such as difficulties in
using technology and language, as well as cultural differences
with a more diverse campus environment.

Discussion

The first experiences of Papuan students in the campus
environment reflect significant adaptation challenges due to
cultural and social differences. In addition, they face social
and emotional pressures when interacting with peers from
different ecthnicities and cultures, often leading to
awkwardness and isolation. Nevertheless, cultural identity
remains vital in this adaptation process, Papuan students
usually strive to maintain their values and traditions amidst
the demands of a different academic environment (Irab et
al., 2024). Integration efforts such as utilizing traditional
dance movements in physical activities or implementing the
value of cooperation in group projects show that cultural
identity can be a source of strength (Calixto et al., 2024).
This statement is also supported by research results which
explain that young people in the United States are involved
in traditional Karen dance to maintain social involvement
with their community and find strength in maintaining their
cultural identity. (Smith, 2018). However, without the
support of an inclusive academic environment and
programs that support diversity, the risk of increased
anxiety and mental stress can threaten their psychological
well-being (Lorca etal., 2023; Gibelli etal., 2014).
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The Oksang dance, an integral part of Papuan cultural
heritage, functions as a form of artistic expression and a
physical exercise that involves the whole body (Ismail etal.,
2022). Therefore, this dance can be integrated into the
physical education curriculum as a warm-up before other
sports activities. In addition, traditional activities such as
burning stones also offer values of community and solidarity
that can be applied in team sports activities. In this tradition,
community members work together in all stages, from
collecting food ingredients to preparing hot stones and
cooking them. This moment is an opportunity for the
community to gather, share stories, and strengthen social
bonds between them. Stone burning also reflects mutual
cooperation and a sense of helping each other, where
everyone, both young and old, contributes to the process.
(Tabuni, 2023) . However, integrating local culture into
formal education faces challenges, including compliance
with national curriculum standards and training educators
to understand and implement these cultural elements
appropriately.

Cultural

curriculum in higher education can serve as an essential

integration in the physical education
bridge between local traditions and modern educational
practices (Kalashnyk & Terentieva, 2023; Tolgfors, 2020).
Papuan students have shown that traditional physical
activities, such as traditional dances and games, have many
similarities with modern sports activities, both in terms of
movement and the values they contain, such as cooperation
and togetherness. Applying local cultural elements in
physical education enriches the curriculum and strengthens
the sense of identity and cultural pride among students
(Flory & McCaughtry, 2011; Pill et al., 2022). However,
this integration effort requires a careful and sensitive
approach, including involving local cultural communities
and creating space for dialogue between tradition and
innovation. By promoting active involvement in cultural
activities, such as cultural weeks or guest lectures by
cultural figures, students can better understand and
appreciate cultural diversity while strengthening the
connection between their cultural experiences and
academic learning (J.-S. Lee & Bowen, 2006; Omeri et al.,
2003). The main challenge in this integration is to ensure
that local cultural elements are not only respected but also
applied in relevant way in the context of physical education,
thereby supporting the holistic development of students
physically, mentally, and culturally.

Papuan students in the Pegunungan Bintang often struggle
to maintain their cultural identity due to the stark cultural
differences with the more modern and multicultural
campus environment. Language barriers and differences in
cultural perceptions can create social distance between
students from different backgrounds (Nguyen & Hamid,
2019). This challenge is compounded by stereotypes and
prejudices that sometimes arise from their peers, which can
reduce self-confidence and reinforce feelings of alienation.

However, opportunities to maintain and promote
cultural identity can be strengthened through specific

Retos, nimero 60, 2024 (noviembre)



2024, Retos, 60, 156-165

© Copyright: Federacién Espafiola de Asociaciones de Docentes de Educacidn Fisica (FEADEF) ISSN: Edicién impresa: 1579-1726. Edicién Web: 1988-2041 (https: / / recyt.fecyt.es/ index. php/ retos/ index)

initiatives, such as participation and campus cultural events
(Dewilde et al., 2021). These initiatives not only provide a
platform for students to share and celebrate their culture
but also serve as a means to educate the broader campus
community about the richness and diversity of Papuan
culture. These programs can help overcome stercotypes
and increase intercultural understanding while building
solidarity among Papuan students and the rest of the campus
community.

In addition, physical education itself offers a space to
explore cultural identity through physical activities with
artistic elements, such as traditional dances and traditional
games, which can be integrated into the curriculum
(Hartanto et al., 2021; Mattsson & Lundvall, 2015). By
supporting these activities, universities can help Papuan
students feel their culture is valued and recognized
academically. To maintain cultural identity in a diverse
environment, collaborative and structured efforts are
needed from all parties, including students, lecturers, and
institutions, to create an inclusive environment that
respects cultural diversity (Alt & Raichel, 2022; Bunce,
2021; Gopalkrishnan, 2019).

Analysis of the influence of physical education on the
development of the cultural identity of Papuan students
shows that physical education not only contributes to their
physical and mental growth but also plays a crucial role in
forming and preserving cultural identity. Physical education
that involves traditional physical activities, such as
traditional dances and local games, allows Papuan students
to continue connecting their academic experiences with
their cultural heritage, strengthening their sense of identity
and pride in their culture of origin. Physical activities
relevant to their traditions allow one to celebrate and
maintain local culture while adapting to the new higher
education environment.

Furthermore, involvement in physical education often
promotes cultural values such as cooperation and
community strength, which are at the heart of many
traditional Papuan practices. By integrating elements of
local culture into the physical education curriculum,
students can experience and appreciate the balance
between modernity and tradition and apply cultural values
in a broader context (Guo, 2019; Kurlishchuk &
Aleksicieva, 2022).

However, for physical education to effectively serve as
a tool for preserving cultural identity, there needs to be
support from institutional policies and practices that
support the integration of culture into the curriculum
(Hansen, 2014; Vasquez et al., 2022). With a planned
approach and consistent support, physical education can
serve as a bridge between tradition and innovation,
facilitating the holistic development of Papuan students
and supporting the preservation of their cultural identity
in higher education.

In this study, several limitations must be considered to
understand the findings more accurately. First, the focus
of the survey of Papuan students from Pegunungan Bintang
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Regency limits the generalizability of the results to a
broader population of Papuan students or from other
remote arcas. Cultural diversity in different regions in
Papua may differ, so the findings only partially represent
all Papuan students. Second, data collection methods,
including observation, interviews, field notes, and cultural
documentation, are potentially subject to subjective bias,
which may affect the accuracy of the information obtained.
The personal perceptions of informants may influence
interviews, and observations may not cover all aspects of
students' lives. Third, this study did not fully consider the
influence of external factors, such as institutional,
educational policies and campus social dynamics, which
may affect students' cultural adaptation and integration.
Fourth, time and resource constraints limited the scope of

the study.
Conclusion

The conclusion of this study explains that Papuan
Pegunungan Bintang students from the interior experience
significant challenges in adapting to a multicultural and
modern campus environment. The findings indicate that
although these students have the potential to integrate
their local culture in the context of physical education,
they also need help maintaining their cultural identity in a
new and modern environment. Integrating Papuan
cultural values into the physical education curriculum can
increase engagement and learning effectiveness but
requires a sensitive and inclusive approach. This study
underscores the importance of educational institutions'
support in creating an environment that supports cultural
diversity and facilitates a smoother transition for students
from the interior to maintain their cultural identity while
adapting to the academic and social demands of the college
environment.
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