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Abstract
I
Introduction: Positive student development is an important aspect of education, particularly in

diverse inclusive schools, where sport plays a potential interactive role in developing students’
character, social skills and self-confidence.

Objective: The purpose of this study was to determine the effect of the Positive Youth Develop-
ment Throught Sport (PYD-TS) Model YES-S on Students in Inclusive Schools.

Methodology: Quantitative research Quasi-Experiment Pretest-Posttest Control-Group Design
using the Youth Experience Survey of Sport (YES-S) questionnaire instrument in the Personal
Skills and Social Skills domains. The population and sample of this study were 217 ABK (chil-
dren with special needs) and NonABK Non-ABK (non-children with special needs) students
from SDN 30 and SMPN 13 Palembang.

Results: The results of the analysis showed that pure PE learning was only significant in the
NonABK group (p = 0.002), while in the ABK group it was not significant (p = 0.057). On the
other hand, the PYD-TS Model YES-S program had a significant effect on both the ABK group (p
=0.000) and NonABK (p = 0.000), with a higher t value, indicating a stronger impact than pure
PE (Physical education) learning.

Conclusions: PE learning based on PYD-TS Model YES-S has proven effective in significantly
improving personal skills and social skills in ABK and students, so that this model can be an
inclusive and holistic approach in supporting the development of students in the school envi-
ronment.

Keywords
___________________________________________________________________________|
Personal skill; social skill; physical education, PYD-TS YES-S, inclusive school.

Resumen

Introduccién: El desarrollo positivo del alumnado es un aspecto importante de la educacién,
especialmente en escuelas inclusivas y diversas, donde el deporte desempefia un papel interac-
tivo potencial en el desarrollo del caracter, las habilidades sociales y la autoconfianza del alum-
nado.

Objetivo: El propdsito de este estudio fue determinar el efecto del Modelo de Desarrollo Posi-
tivo Juvenil a través del Deporte (PYD-TS) YES-S en el alumnado de escuelas inclusivas.
Metodologia: Investigacion cuantitativa con disefio cuasi-experimental pre-test-postesty grupo
control, utilizando el cuestionario Encuesta de Experiencia Juvenil en el Deporte (YES-S) en las
areas de Habilidades Personales y Habilidades Sociales. La poblacién y la muestra de este estu-
dio fueron 217 estudiantes ABK (nifios con necesidades especiales) y No ABK (nifios sin nece-
sidades especiales) de SDN 30 y SMPN 13 Palembang.

Resultados: Los resultados del andlisis mostraron que el aprendizaje de EF pura solo fue signi-
ficativo en el grupo No ABK (p = 0,002), mientras que en el grupo ABK no fue significativo (p =
0,057). Por otro lado, el programa Modelo PYD-TS YES-S tuvo un efecto significativo tanto en el
grupo ABK (p = 0,000) como en el No ABK (p = 0,000), con un valor t mas alto, lo que indica un
mayor impacto que el aprendizaje de EF pura (Educacién Fisica).

Conclusiones: El aprendizaje de EF basado en el Modelo PYD-TS YES-S ha demostrado ser eficaz
paramejorar significativamente las habilidades personales y sociales en el grupo ABK y el alum-
nado, lo que lo convierte en un enfoque inclusivo y holistico para apoyar el desarrollo del alum-
nado en el entorno escolar.

Palabras clave

Habilidad personal; habilidad social; educacion fisica, PYD-TS YES-S, escuela inclusiva.
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Introduction
|
The Sustainable Development Goals represent a bold global initiative aimed at promoting inclusive pro-
gress and development across all nations (Akanle et al., 2022). The United Nations General Assembly
officially endorsed the SDGs Agenda, aiming to create a transformative plan focused on four key pillars
People, Planet, Prosperity, and Peace. This comprehensive agenda is structured around 17 main goals,
each supported by specific targets and measurable indicators (Rieu-Clarke et al., 2022). Growing eco-
nomic uncertainty has intensified the focus on achieving the Sustainable Development Goals (SDGs),
drawing increased interest from scholars, industry professionals, and policymakers alike (Hieu & Hai,
2023). An important part of the effort to realize the goals (SDGs) is inclusion in physical education. In-
clusive education, particularly in the context of physical education, plays a vital role in achieving the
Sustainable Development Goals (SDGs). [t emphasizes the importance of creating an environment where
every student regardless of physical condition, gender, socio-economic status, or disability has fair and
equal access to engage in physical activities and sports. This approach fosters equity and promotes full
participation for all learners.

Physical Education (PE) is a required part of the curriculum in both primary and secondary education.
However, making PE accessible and inclusive for all students presents significant challenges. Creating a
supportive and welcoming atmosphere often called a Learning-Friendly and Inclusive Environment
(LIRP) is key to enabling every student, no matter their background or abilities, to engage meaningfully
and gain from physical education activities (Kemendikbudristek, 2021). The concept of adaptation in
inclusive education requires schools and educational institutions to consider three key aspects during
the adjustment process: the curriculum, teaching methods, and the overall learning environment or
ecology (BSKAP, 2022). Adapting educational practices is vital to support the involvement of students
with disabilities. Within a Learning-Friendly and Inclusive Environment (LIRP), all members of the
school community teachers and students embrace a shared commitment to equitable education that
values cultural diversity and everyday experiences, fostering respect for individual differences (Ke-
mendikbudristek, 2021b). Thus, a form of key element is needed for youth development in Indonesia
through PE.

Policies in the field of educational sports need to focus on raising the standards of physical education
and sports initiatives, broadening access to extracurricular sports activities, and strengthening the ad-
ministration of Education and Training Centers. Moreover, it is essential to develop more nationally ac-
credited sports schools across different regions in Indonesia (Ma'mun, 2015). Thus, through the adap-
tation of physical education practices and support for sports policies in the education sector, it is hoped
that this will result in better quality education.

The expansion of Special Education and Inclusive Education cannot be understood without understand-
ing how the entire education system developed in western countries over the last 200 years as the state
emerged and its relationship to the economy (Tomlinson, 2017). The history of inclusive education dif-
fers across the globe; in some developing nations, it is perceived as a concept introduced by more de-
veloped countries, while in affluent nations such as Australia, efforts to fully establish inclusive educa-
tion systems are still ongoing (Graham, 2020). Inclusive education refers to the practice of supporting
students with disabilities within regular classroom settings, rather than separating them from their
peers (Lieberman, L. ], & Houston-Wilson, 2018). In its development, Inclusive Education is becoming
increasingly popular, where students with disabilities and students who develop typically are taught in
the same school and class (Sacks, 2019).

The main problem that has not been resolved to date is the availability of quality and accommodating
learning services for diverse students (Ditjen GTK, 2020). The small number of schools highlights in
Table 1 the need for teachers to improve their skills in managing all types of learning activities. Stigma
at both institutional and personal levels remains a major barrier for children with special needs, which
can be addressed through targeted teacher training to reduce unconscious biases(Roéhm et al.,, 2022).
Research involving 1,583 educators revealed that greater awareness and confidence in inclusive physi-
cal activity methods are linked to more effective practice. However, teachers at the kindergarten and
elementary levels tend to be less accepting of inclusion, indicating a need for additional support and
training in these stages (Gentile et al.,, 2023). A higher attitude in social desirability is due to low atten-
tion to the educational platform provided.

NI
A 2092



2025 (Julio), Retos, 68, 2091-2101 ISSN: 1579-1726, eISSN: 1988-2041 https:/ /recyt.fecyt.es/index.php/retos/index

Innovative approaches are needed to promote sport as a development tool for people with disabilities
(Pate et al., 2020). A study of 95 children playing in an inclusive playground showed that they engaged
in significant physical activity, including walking and stepping, during unstructured play. The results
indicate that inclusive playgrounds provide valuable physical and social benefits for both children with
and without disabilities (Stevens et al., 2023). "A study examining physical activity and sedentary be-
havior in four-year-old children found no significant differences between those living in urban and rural
areas. However, the research emphasizes the importance of developing targeted programs to encourage
physical activity during early childhood in Indonesia (Suherman et al.,, 2020). Thus, to encourage sport
as a positive instrument in realizing inclusive education requires a form of program that can promote
physical activity.

Positive Youth Development (PYD) is a concept used in the creation of educational services. It is a
strength-based approach that emphasizes the potential of all young people to experience healthy growth
and development (Santos et al,, 2022). The Positive Youth Development (PYD) framework offers valua-
ble guidance for research, policymaking, and intervention programs that support young people in reach-
ing their fullest potential, emphasizing emotional health and holistic well-being (Uka et al., 2022). PYD
is an asset-based approach that emphasizes the importance of helping young people successfully tran-
sition into adulthood. It focuses on teaching essential life skills, such as leadership, perseverance, and
resilience, to promote long-term mental well-being (Martins et al., 2021). PYD is a strengths-focused
approach that promotes life skills, leadership, and resilience in youth to support their mental health and
smooth transition to adulthood, encouraging both young people and communities to work together for
a positive future (Sieng et al., 2018). Indonesia is the third-largest democracy globally. For a nation to
truly uphold democratic values, it must provide quality, inclusive education to all of its citizens (Vi-
jayavarathan-R, 2023). From the outset, the SDGs have aimed to advance inclusive development world-
wide by emphasizing inclusive and quality education. Although governments frequently revise policies
to assist individuals with disabilities, there remains an absence of broadly adaptable program platforms
to effectively implement these changes.

Physical education in inclusive settings can improve both motor and social abilities, demonstrated by
adaptive approaches such as the FutbolNet method. The Positive Youth Development (PYD) framework,
which centers on five core elements Connection, Competence, Confidence, Character, and Caring under-
scores the importance of positive experiences and relationships for students’ physical and social devel-
opment. Despite this, there is limited research on the application of PYD within inclusive PE programs.
Existing studies identify obstacles faced by children with disabilities in PE, influenced by factors like
teacher expertise, attitudes, training, curriculum design, and changing perspectives on physical literacy.

Inclusive schools bring together students with and without special needs, offering personalized support
to accommodate a variety of learning styles. Enhancing the personal and social growth of students with
disabilities particularly through physical education requires addressing existing challenges by creating
more inclusive curricula and instructional strategies. This study emphasizes the importance of explor-
ing new methods, such as Positive Youth Development Through Sport (PYD-TS), which remains unex-
plored in inclusive education contexts.

The Youth Development Through Sport (PYD-TS) program in inclusive schools helps provide children
with disabilities (PDBK) equal access to education, aligning with the 2030 SDGs aim to reduce educa-
tional inequality and promote safe, welcoming learning environments. In Palembang, inclusive educa-
tion encourages interaction between PDBK and non-PDBK students, which supports the growth of em-
pathy and social skills. While the government offers multiple educational pathways for PDBK, there is a
lack of organized sports programs focused on enhancing personal and social abilities. This study exam-
ines how the PYD-TS approach affects students attending inclusive schools in Palembang.

Method
__________________________________________________________________________________________________________________|
The methodology used in this research is the Quantitative Method with Quasi-Experiment Pretest-Post-
test Control-Group Design (Hunziker & Blankenagel, 2021). Experimental research is characterized by
researchers who organize interventions in the lives of individuals to assess their impact on them
through formally organized interventions aimed at identifying cause-and-effect relationships based on
NI
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experimental procedures (Boniface, 2019). In experimental research, participants are divided into two
groups: the Treatment group and the Control group. The Control group consists of participants who do
not experience the independent variable, while the Treatment group includes those who are exposed to
the independent variable at a specified level, with the goal of observing its effects (Creswell & Guetter-
man, 2019).

Participants

The participantas in the study that was given the PYD-TS YES-S model was students with special needs
(ABK) and normal students (Non ABK). The population and sample of this study were 217 students ABK
and NonABK from SDN 30 and SMPN 13 Palembang. The following is a description of the population list
and research samples in this study:

Table 1. List of Population and Research Samples

Level No Population Sampel
School Name Class NonABK ABK Total
Class 5A
1 SD Negeri 30 Class 5B 73 12 85
Class 5D
Elementary School 2 SD Negeri 173
3 SD Negeri 118
4 SD Negeri 124
5 SD Negeri 220
Class 7
. Class 8
6 SMP Negeri 13 99 10 109
Junior High School Class 9
Class 10
7 SMP Negeri 29
8 SMP Negeri 14

Procedure

The research instrument used a Likert scale-based questionnaire that measures PYDS indicators (com-
petence, connection, character). The instrument was validated through validity and reliability tests
(Tabel 2 and 3). The research was conducted in 14 meetings, with a duration of 1 meeting of 3 x 35
minutes in the odd semester of 2024-2025, the researcher was assisted by an inclusive education
teacher. Data collection techniques were quantitative data. Quantitative data, questionnaires were given
to students and teachers to measure the extent to which sports activities support the positive develop-
ment of adolescents in inclusive schools. In carrying out the pretest and posttest, this study used testing
based on the Youth Experiences Scale for Sport (YES-S) instrument. YES-S is a scale is a five-factor meas-
ure of PYD results specifically designed for the sports context based on 37 items that assess Into-Per-
sonal and Interpersonal development experiences based on 5 factors oflearning experiences with meas-
urements (Table 4).

Table 2. Validity Results

Pearson Correlation: R. Calculation > R. Table = Valid (N=60)

No. Domain R. Countt R. Table Decision
1 PS.1 0,975 0,254 Valid
2 PS.2 0,925 0,254 Valid
3 PS.3 0,585 0,254 Valid
4 PS.4 0,704 0,254 Valid
5 PS.5 0,939 0,254 Valid
6 PS.6 0,401 0,254 Valid
7 PS.7 0,842 0,254 Valid
8 SS.1 0,820 0,254 Valid
9 SS.2 0,897 0,254 Valid
10 SS.3 0,433 0,254 Valid
11 SS.4 0,839 0,254 Valid
12 SS.5 0,596 0,254 Valid
13 SS.6 0,612 0,254 Valid
14 SS.7 0,864 0,254 Valid
NI _
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Table 3. Reliability Results

Reliability Statistics
Cronbach's Alpha: 0,940/Reliable

No Scale Mean Scale Variance Corrected Item- Cr(;\rigﬁgh S
’ if Item Deleted if Item Deleted Total Correlation .
if Item Deleted
PS.1 3.568.333 104.627 967 .932
PS.2 3.601.667 96.186 911 .930
PS.3 3.576.667 109.979 .526 941
PS.4 3.603.333 105.795 .652 .938
PS.5 3.603.333 96.541 929 929
PS.6 3.535.000 115.113 332 944
PS.7 3.583.333 97.328 .784 .935
SS.1 3.548.333 106.118 .795 .935
SS.2 3.580.000 99.247 .877 931
SS.3 3.566.667 114.124 .380 943
SS.4 3.611.667 98.884 .805 933
SS.5 3.546.667 107.575 .518 942
SS.6 3.565.000 109.384 .560 .940
SS.7 3.560.000 99.837 .831 .932

Notes: Cronbach's Alpha > 0,6 = Reliable

Table 4. YES-S Measurement Scale

Experience Factor Scale Type Item Size
Personal Skills Positif 7 Likert 1-4
Social Skills Positif 7 Likert 1-4

Data analysis

For data analysis, this study utilized SPSS 21, performing descriptive tests and N-Gain calculations to
assess improvements in personal and social skills. A normality test was conducted to examine data dis-
tribution, followed by a Paired Samples Test to evaluate the impact of the Positive Youth Development
Through Sport (PYD-TS) model, based on the Youth Experience Survey of Sport (YES-S) instrument, on
students in inclusive schools in Palembang.

Results

I ————
The results of this study describe the results of the analysis of the influence of Youth Development
Through Sport (PYD-TS) Model the Youth Experience Survey of Sport (YES-S) for students in inclusive
schools in Palembang. Which includes the results of descriptive statistics, N-Gain, normality, and Paired
Samples Test.

Table 5. Description of Personal Skills and Social Skills Scores

Personal Skills Social Skills

Group Level Type N (Gain) (Gain)
SD Mean SD Mean
Elementary School ABK 3 0.24 0.19 0.15 0.10
Control Non ABK 22 0.10 0.27 0.11 0.27
Junior High School ABK 3 0.40 1.33 0.33 1.29
Non ABK 33 0.23 1.30 0.24 1.28
Elementary School ABK 7 0.32 1.10 0.33 1.00
Experiment Non ABK 41 0.27 1.32 0.36 1.18
Junior High School ABK 9 0.17 1.17 0.18 1.38
Non ABK 99 0.19 1.40 0.18 1.45

Table 5 shows the increase in Personal Skills and Social Skills in students based on the Control (without
intervention) and Experiment (with intervention) groups. This data is divided based on education level
(elementary and junior high school) and student category (special needs and non-special needs). In the
control group, the increase in Personal Skills and Social Skills tended to be lower compared to the ex-
periment group. Non-special needs students in the Control group showed a higher increase in skills
compared to special needs students at all levels of education.
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Table 6. Personal Skills Domain Improvement

. ABK NonABK
Domain Personal Moan Moan
Skills Pre-Test Post-Test N-Gain Criteria Pro-Test Post-Test N-Gain Criteria
Kelas Experiment
PS. 1 1.94 3,75 0.88 High 2.23 3.71 0.84 High
PS.2 2.88 3,88 0.89 High 2.47 3.88 0.92 High
PS.3 2.31 3,81 0.89 High 2.69 3.66 0.74 High
PS. 4 2.19 3,69 0.83 High 2.24 3.64 0.79 High
PS.5 1.94 3,75 0.88 High 2.16 3.67 0.82 High
PS.6 2.25 3,69 0.82 High 2.25 3.76 0.86 High
PS.7 2.44 3,75 0.84 High 2.39 3.77 0.86 High
Kelas Control

PS.1 1.69 2.06 0.29 Low 2.00 3.09 0.55 Low
PS. 2 2.31 2.63 0.27 Low 2.84 3.53 0.59 Low
PS.3 2.13 2.56 0.27 Low 2.25 3.15 0.51 Low
PS. 4 2.00 2.44 0.29 Low 2.22 3.07 0.48 Low
PS.5 2.19 2.56 0.27 Low 2.31 3.13 0.48 Low
PS.6 1.88 2.63 0.41 Moderate 2.40 3.27 0.55 Low
PS.7 1.81 2.44 0.27 Low 2.07 3.07 0.52 Low

Table 6 presents the experiment class that implemented the PYD-TS Model YES-S method showed a
significant increase in all Personal Skills indicators for ABK and NonABK students, with most aspects
being in the high category. On the other hand, the Control class that used the Pure Physical Education
method showed a lower increase, with most aspects being in the low to moderate category.

Tabel 7. Increased of Domain Personal Skills

ABK NonABK
Domain Social Skills Mean . . Mean . L
Pre-Test Post-Test N-Gain Criteria Pre-Test Post-Test N-Gain Criteria
Experiment
SS.1 2,19 3,63 0,79 High 2,56 3,88 0,92 High
SS.2 2,94 3,69 0,71 High 2,39 3,66 0,79 High
SS.3 2,00 3,75 0,88 High 2,23 3,64 0,79 High
SS.4 2,13 3,88 0,93 High 2,35 3,67 0,80 High
SS.5 2,19 3,69 0,83 High 2,54 3,76 0,83 High
SS.6 2,44 3,75 0,84 High 2,26 3,77 0,87 High
SS.7 2,19 3,88 0,93 High 2,20 3,74 0,86 High
Control

SS.1 2,13 2,50 0,25 Low 2,75 3,53 0,62 Moderate
SS.2 1,94 2,38 0,23 Low 2,18 3,15 0,53 Moderate
SS.3 1,81 2,38 0,40 Moderate 2,09 3,07 0,51 Moderate
SS.4 2,44 2,69 0,23 Low 2,80 3,13 0,27 Low
SS.5 2,00 2,31 0,23 Low 2,25 3,27 0,58 Moderate
SS.6 1,94 2,31 0,33 Moderate 2,16 3,07 0,50 Moderate
SS.7 1,56 2,13 0,25 Low 1,85 3,44 0,74 High

Table 7 show that the PYD-TS Model, based on the YES-S framework, proved more effective in
improving social skills among both ABK and Non-ABK students in the Experiment group, with most
aspects showing significant improvements. On the other hand, the traditional approach used in the
Control group produced lower results, with most areas in the low to moderate range. Therefore, this
program is recommended for broader implementation to support the optimal development of students'
social skills. To further validate these results, a normality test was conducted, followed by a Paired
Samples Test.

Table 8. Results of the Output of the Normality Test for the Four Research Groups

. Nilai sig.
No Group Variabel Pre-Test Post-Test
1 Pure PE Learning for ABK .750 .100
2 Pure PE Learning Non-ABK :}glrlsso(;‘:i 200 136
3 PYD-TS Model YES-S ABK Program Social Skills .871 .750
4 PYD-TS Model YES-S NonABK Program .200 .187

Based on Table 9, the significance values for both ABK (students with special needs) and non-ABK

groups in the Pure PE Learning and PYD-TS Model YES-S programs are all above 0.05, indicating that
NI E |
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the data follows a normal distribution. This normality applies to both the Personal Skills and Social Skills
variables. To evaluate progress in these areas, a paired sample t-test is conducted across different stu-
dent groups including those in Pure PE, the PYD-TS Model YES-S, and similar initiatives to identify
whether there are meaningful differences in skill development resulting from each intervention.

Table 9. Paired Samples Test Output Results for the Four Research Groups

No Model t df Sig. (2-tailed)
1 Pure PE Learning for ABK 4.000 2 .057

2 Pure PE Learning Non-ABK 5.359 6 .002

3 PYD-TS Model YES-S ABK Program 55.000 2 .000

4 PYD-TS Model YES-S NonABK Program 16.253 6 .000

Based on the Paired Samples Test in Table 8, Pure PE learning was found to significantly improve Per-
sonal and Social Skills in Non-ABK students, but showed no statistically significant effect for ABK stu-
dents. On the other hand, the PYD-TS Model YES-S program led to notable improvements in both student
groups. The program demonstrated a greater impact than Pure PE, particularly for ABK students. In
conclusion, the PYD-TS Model YES-S approach proved to be more effective in enhancing the Personal
and Social Skills of all students involved.

Discussion
__________________________________________________________________________________________________________________|
The results of the study showed that the PYD-TS Model YES-S program was superior to pure PE learning
in improving the development of students' personal skills and social skills, both in the ABK and Non-
ABK groups. The results obtained were due to the PYD-TS Model YES-S program provided. The Positive
Youth Development Through Sport (PYD-TS) approach emphasizes positive experiences, strengthening
interpersonal relationships, and creating an environment that supports the growth of all participants
(Camiré etal., 2011; Holt etal., 2017; Juhrodin et al., 2023). This model focuses on developing individual
strengths, not weaknesses, so that both ABK and Non-ABK students can feel valued and have a role in
every activity carried out. With activities that are designed to be fun, challenging, and collaborative,
students can develop their potential optimally, regardless of their special needs background. This
program provides space for students to learn through direct experiences, such as teamwork, problem
solving, and decision making in an inclusive sports context (Andriani et al., 2024)). Students with special
needs, who often experience obstacles in social interaction and involvement in school activities, get
equal opportunities to show their abilities, increase their self-confidence, and feel part of a community.
Meanwhile, non-special needs students also benefit from this interaction, such as growing empathy,
tolerance, and the ability to adapt to a diverse environment.

In addition, activities in the PYD-TS program are designed not only to improve physical skills, but also
to internalize positive values such as sportsmanship, responsibility, leadership, and perseverance
(Rismayadi et al., 2020). This is in accordance with the basic principles in adolescent development that
emphasize the importance of character building through meaningful activities. With this approach,
students not only experience development in personal and social aspects, but also grow into more
reflective and goal-oriented individuals.

Structured activities guided by competent educators are also important factors in the success of the
program. The role of teachers as facilitators is very important in creating an inclusive atmosphere and
encouraging active participation from all students. With the support of a conducive environment and
open communication, this program is able to build mutual respect among students and create a positive
and sustainable learning climate. This study provides novelty in the application of the PYD-TS YES-S
Model in the context of Inclusive schools, different from previous studies that focused more on athletes
or non-formal programs. The success of physical education learning is influenced by several factors, one
of the most important of which is the competence of teachers in providing instructions and evaluating
student progress (Destriana et al,, 2021). An intentionally designed learning process in Physical Educa-
tion and the PYD-TS model supports inclusive education by creating an environment where all students,
including those with special needs, feel valued and have equal chances to thrive. This supportive atmos-
phere encourages the ongoing growth of essential Personal and Social Skills, such as exchanging feed-
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back, taking shared responsibility, collaborating effectively, practicing patience, developing relation-
ships, and appreciating diversity—key factors in fostering meaningful and inclusive peer interactions.
This emphasizes the creation of a supportive classroom atmosphere, as such an environment plays an
important role in fostering a positive learning atmosphere that increases the effectiveness of the
teaching and learning process (Shakir et al., 2017).

Other findings also note the importance of student engagement in activities that enable them to under-
stand group dynamics and their emotional impact, thereby enhancing communication and empathy
skills. This study confirms that the development of these skills can be optimized through a variety of
physical education activities, both at elementary and secondary levels, with an approach that is tailored
toneeds. Learning objectives to be achieved include encouraging student engagement, addressing learn-
ing challenges by offering support such as tutoring, providing summaries, and focusing on the needs of
each student (Fitri & Putra, 2022). This study underscores that successful inclusive education depends
not just on adaptable curricula but also on cultivating an environment that fosters meaningful social
interaction, effective communication, and active participation among all students. Physical activity pro-
grams at both elementary and secondary levels contribute to building teamwork, leadership, and com-
munication skills. Furthermore, the involvement of families through collaborative events such as par-
ent-inclusive sports and school-wide activities is particularly important for students with special needs,
as parents bring essential understanding of their child's unique challenges and strengths (Jigyel et al,,
2019). Interaction in sports activities has also been shown to help students recognize and accept indi-
vidual differences, which is key to building harmonious social relationships in inclusive schools. This
study was limited to inclusive schools within the Palembang region, so the findings may not be applica-
ble to inclusive schools in other regions with different social, cultural, or educational contexts.

Conclusions
__________________________________________________________________________________________________________________|
It can be concluded that PE learning based on PYD-TS Model YES-S has proven effective in improving
Personal Skills, Social Skills in ABK and Non-ABK students. These results indicate that the PE learning
model based on PYD-TS Model YES-S can be a strategic alternative in creating inclusive and effective
learning, both for ABK and Non-ABK students. This approach can strengthen students' personal and
social abilities as a whole in the context of PE. Further research can be conducted by involving more
schools from various levels and regions to see the consistency of the effectiveness of this model in dif-
ferent contexts. Further studies should use a mixed methods approach to explore not only how much
improvement occurs quantitatively, but also how the process of change occurs from the perspective of
students, teachers, and parents.
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